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Reading

Reading is the process of decoding and recognising words and understanding texts.
Students with dyslexia often struggle to read words due to difficulties with phonological
processing and memory. Phonological processing is the ability to identify, store, recall,
manipulate and use sounds in language.

Students with dyslexia may struggle to:

match sounds to letters

break words into smaller parts to read them
blend sounds together to read words
recognise and read common words

use strategies to decode unknown words
read with fluency and accuracy

These difficulties may affect learning:

reading may be slow and tasks that involve reading will take longer
new/unknown vocabulary will be difficult to read and remember

lines or words may be missed or confused

the understanding of texts may be affected

skimming, scanning, summarising and predicting may be difficult
self-monitoring (if a word makes sense, looks or sounds right) may be difficult
if the student finds reading effortful, they may be reluctant to read or lose focus
poor reading skills may lead to self-esteem difficulties.

Here are some adaptations, resources and strategies that can support dyslexic
students in the classroom:

Adaptations in class

Accessible texts
e Use dark text on a pastel
background on whiteboards

e Use a sans-serif fonts (Arial, . e
Comic Sans, Verdana, Tahoma, a b C d e f 9 h I J k I m
Calibri, Open Sans) nopqr‘sfuvwxyz

e Use bold for emphasis. Avoid
underlining, italics and
UPPERCASE




Pre-teach words:

e Give key words before the lesson
for example on flashcards, as a
short homework task to revise

¢ Provide knowledge organisers
with key vocabulary

Photosynthesis - green plants
use light energy to make food.

Display key words:
o Leave key words on the
board/slides during the lesson
e Display current topic words in the
classroom

Check the literacy demands of the
task
e Reduce the amount of text the
student is expected to read.
e Presentitin chunks — not one
long continuous text
e Use bullet points and sub
headings
e Put questions underneath the
relevant text so it is easy to refer
to

Heading

This is a bold text in a paragraph

Subheading

Name
Fred Flintstone | 35
Betty Rubble |27

Help students prepare before the
lesson
e Provide print outs of texts, notes
or power points
o Read texts with a helpful partner
before the lesson
e Give them key words by
highlighting them or using a
different colour
e Provide summaries/pictures

Provide visual, sound and film
assistance:
e Put pictures next to relevant text
e Allow the student to jot helpful
drawings
e Use video clips before reading

Provide alternative methods of
reading:
e Graphic or abridged novels
e Read with a helpful partner
e Reading apps or E-readers
e Text to speech laptop or pen



https://www.britannica.com/plant/plant
https://www.britannica.com/science/light
https://narmo.milne-library.org/animal-farm-the-graphic-novel/
https://creativecommons.org/licenses/by/3.0/

Allow time to consolidate and review

learning:

e Allow time to reread texts

e Use games to review learning eg
Hangman/snap of key words

o Regularly revisit key words
through quizzes or using

flashcards

e

ﬂFLagh Cards|

Seating

e Ensure a clear view of the board
e Place student next to a helpful

partner

Resources in class
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Word banks of new
topic words

E-readers or reading
pens with
headphones

Dictionaries —
including
personalised ones

Arange of texts
such as graphic
novels

Coloured overlays
and reading rulers
to reduce glare and
to hold the place in
text

Laptops with text to
speech programmes

Highlighters/pens
to focus on key
words/spelling
patterns

Whiteboards to jot
down words to
check




Reading strategies

Provide a good model of reading

e Read texts to the class

e Read the text more than once

e Choral reading — teacher and
students all read aloud together
focusing on phrasing and
expression

e Read small chunks together then
the students read the same chunks
to each other in pairs

o Pause and ask questions to check
understanding

e Do not ask the student to read
aloud individually (unless they
want to).

Encourage students to read daily:

e Have a range of age-appropriate
but accessible books in class - Hi-
lo’ books have a high interest at an
easy reading level

e Create appealing book
areas/displays

e Set aside reading time

e Monitor reading choices eg if the
student struggles to read 1 in 10

e Ensure the student reads to an
adult regularly.

e Support and train parents to read
with students.

words the book may be too difficult.

Demonstrate how to read tricky words:
e stop at tricky word and reread
e use phonic strategies
e use prefix/suffixes
e look for words within words

Demonstrate reading skills in texts:

e self-monitor errors -did that sound
right? Did it make sense?

reread to check understanding
skim and scan texts

summarise, predict and question
Summarise by drawing a picture,
creating an emoji or a headline.

e use glossaries/dictionaries




Multisensory approaches

Using sight, sound, touch, and movement
can reinforce word reading skills by:
e Making it fun/interactive
e Providing opportunities of
overlearning
For example:
e Use magnetic letters to make words
¢ Play matching word games

Word families cat delight
. hat tonight
e Helping students to see common :
) . |rat bright
patterns supports reading of similar .
words. mat fI_|ght
e Use colour to highlight the pattern. sat sight
Precision teaching ey
e choose a target word to read
e read 10 times daily
e after a week test if they can read it
e If they can, select a new word.
Prefixes and suffixes Suffixes

e Prefixes are small parts that go at the
start of words to change the meaning:
dis- un- re- pre

e Suffixes go at the end: -able -ful -
ness

o If students know the common prefixes
and suffixes, this will help them to
read the word.
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A suffix is added to the
end of a word fo make a
hew word.

Etymology

e This is the study of the origins of
words

¢ In science and maths, up to 90% of
key words originate from Latin or
Greek.

photosynthesis

=

[‘photo’] [ syn’ ]
light with setting,
or together putting

or placing




Flashcards pr- —
e Use flashcards or play matching e || & |
games so the words are seen lots of I |
times. - be
e This will build up the recognition of e
the word. k  brown
Games

e Games are a fun, multi-sensory
way to reinforce reading skills

e Games include: Wordle,
Hangman, Wordsearches

e Make flashcards of words to play
shap/match the pair




Interventions

Most children will learn to read through high-quality classroom teaching and/or home
support, but for those children who experience difficulties it may be useful to provide
extra support through an intervention.

Greg Brooks's What Works for Literacy Difficulties? (6th Edition 2020, Lavan, G. &
Talcott, J. B.) provides a useful overview of the interventions used in schools to boost
the reading, spelling or overall writing attainment of lower-achieving pupils between the
ages of 5 and 18.

Reading and spelling interventions at primary level

o
Length Weekly time

Scheme } } 1 O¥Z ¥3 Yd ¥5 YE r = g
ARROMW™ I N O R N R R A | 1% S &0-mins r
AcceleRead o o < < o+ o < 4-8 Sx 20-mins I
Accele\Write
Boosting Reading 0 A 10-17 3x 15-minz p
Catch Up® Litaracy S A 12-44 2% 15-mins v
Cued Speliing A O 6-8 3x 15-mins p
Dryelesia Gold (Fluency | g F S 12 Ex 10-mins ,
Builder)
Dryslexia Gold (Spelling T T T 12 S 15-mins J
Turor)
Easyresd 4 W 816 Ex 15-mins r
EMAELE (Sandwell) S A NS 822 Ex 30-mins 7 | s
FFT Wave 3 e T 10 Ex 20-mins 7
Hormet o A A b ] 5x 30-mins r
Infierence Training o S S N 36 2 x 45-mins r
Lexia A I A 10 3 x 20-mins r
Faired Reading v A A N N 8 Variable P
Project X CODE < o 20 Variable P
Read Write Inc. ¥ A 8-20 S G0-mins y
(Phowmics)
Reading Recovery o 4 12-20 Sx 30-mins ¥
(Ewery Child A Reader)
Reciprocal Reading o v O 10 2 30-mins P
Recipracal Teaching o ||| 16-52 2% 20-mins P
SIDNEY o S 1z Ex 15-mins P
Sound Check o o 20 2% 20-mins
Sound Discovery® S, | 10-22 Ix 20-mins
Sound Reading System | ¥ | ¥ S S 18 3 20-mina P

] 1x 45-

Sound Training™ & SO % d5-mirs s
Switch-on Reading A 10-12 Ex 20-mins r
The CSP Spelling and 4 | < 120 S 20-mins >
Language Programme
The Reading T e T T T 12-25 2% 30-mins
Interventicn v
Programme
Toe by Toe® o A R 2 Ex¢ &0-mins I’

Units of Sound o o o o o 20 ‘fariable r



Reading and spelling interventions at secondary level

ARROW.™ R RV R . S B0mine r
Boosting Reading -f J 11 3 15-mins y,
Catch Up® Literacy v VR 1244 | 2 15mina v
ng_m:-;jm Gold (Spaliing 77177 12 | 5x 15-mins ,
Easyread g PR R ® | S T5mina r
ENABLE fSamchreiy p 717 10-14 | 3k 30-mins p
Inference Training J PR 15 2 x d5-ming

Rapid Plus g VR 13 | Variable v
mnﬂe inc. (Fresh | , 634 | 5 G0-mins

Sound Training ® g ¢ v 6 [ txb0-mina

That Reading Thing 4 y Jslow | v 19 | txBimina v

The LIT Programme g v 16 | %:060mina ¥
Thinking Reading g R R || Fe30mina s
THRASS 77| v 13 Sx 30-mins P
Toe by Toe ® v r 13 | SxZHemia v
Units of Sound ) 20 | Vartable ¥
Word Wasp IR N 0 | S 30mina s

For further information on this resource, use the link below:
What Works for Literacy Difficulties - The School Psychology Service



https://www.theschoolpsychologyservice.com/what-works/

